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I. Introduction
As a first generation college graduate and newly admitted law student, I was eager to enroll in courses and begin the next chapter of my life. In preparation for law school and the Law School Admissions Test (LSAT), I watched movies like The Paper Chase, Legally Blonde, and of course, Law and Order. I read a book about “How to be Successful in Law School,” and I scoured the Internet in search of advice and guidance. Suffice to say, I felt fairly confident entering my first year. Like many law students, however, I realized law school was nothing like the movies and success is subjective.

When I started law school in August of 2014, I was automatically enrolled in four classes: Property, Contracts, Civil Procedure, and a year-long Lawyering Skills course. Given my passion for social justice and my desire to work with vulnerable populations, it was difficult to engage with these courses. While my professors were extraordinary and leading experts in their respective fields, I could not help but wonder if I had made a mistake in attending law school. The Socratic method scared me into reading, and I struggled to pinpoint what was important. I also was not accustomed to being graded on a curve. My excitement eventually transformed into anxiety, and I hoped that next semester would be better. 

In Spring 2015, I was enrolled in five courses: Constitutional Law, Torts, Criminal Law, Social Science and the Constitution, and Lawyering Skills. Thankfully, I found the subject matter and classroom discussions to be stimulating, but I still had my doubts. It was not until my second year of law school that I finally found my way. Once I was allowed to choose my courses, my excitement began to resurface. While several of my classmates selected courses like Trial Advocacy, Discovery, and other litigation-centric clinics, my interest in family law led me to Forrest Mosten’s Family Law Experiential Learning Clinic that fall. 
This hands-on clinic introduced me to Consensual Dispute Resolution (CDR) and peacemaking principles in law. It was only then that I realized there were other ways to resolve legal disputes. I was immediately drawn to this efficient and results-oriented approach to dispute resolution because I come from a low-income, high conflict family. The clinic rejuvenated me, and I was especially interested in learning about the ways in which I could use my degree to provide effective and affordable legal services to those in similar situations. I felt so inspired by the course that I enrolled in Professor Mosten’s Lawyer as Peacemaker winter course. I feel incredibly fortunate to have stumbled across these courses and clinics, but I wish I had known about non-adversarial lawyering skills sooner. 
Professor Mosten has taught the Family Law Experiential Learning Clinic and Lawyer as Peacemaker course for the last three years at the UCLA School of Law. In 2015, three of his former students published an article explaining that many students may not realize that peacemaking can be a viable legal career and how most top-tier law schools tend to prepare students to work at “big law” firms.
 Alternatively, career services counselors typically encourage students to apply for judicial clerkships, small and mid-size firms, or public interest organizations. These student authors pointed out that peacemaking, mediation, and other Alternative Dispute Resolution (ADR) careers do not really enter the picture during law school and are seldom a part of the curriculum.
 
Because adversarial conflict provides the underlying framework of interaction, knowledge generation, and problem solving in conventional law school classrooms,
 law professors are oftentimes tethered to teaching case law using the Socratic Method. These methods, however, often leave students ill equipped to practice law outside of a courtroom context. Legal scholars Susan Sturm and Lani Guinier note that emphasizing court-centered resolutions of conflict encourages law students to devalue other forms of inquiry, and they may adopt adversarial approaches even when they are counterproductive to learning and performing effectively as a lawyer.
 
In recent decades, Alternative Dispute Resolution (ADR), which includes Consensual Dispute Resolution (CDR), mediation, collaborative law, and the practice of “unbundling” services, has become increasingly popular and well received in the legal community. These settlement-oriented options emphasize client-centered advocacy, legal coaching, and collaboration with other attorneys, mediators, and interdisciplinary professionals. Yet, very few law schools have curriculums that expressly address non-adversarial lawyering. Many, including myself, believe this is a disservice to law students, their future clients, and the legal profession in general.
Law schools are tasked with preparing students for practice, and I believe that part of this responsibility should necessarily include informing students about the ways in which legal disputes can be resolved outside of the courtroom. While first-year Bar Exam courses are undoubtedly important and the Socratic Method may still serve an important pedagogical purpose, reliance on these topics and techniques narrow students’ perception of the legal profession. 
In 2014, the American Bar Association’s Task Force on the Future of Legal Education recognized that the “[a]n evolution is taking place in legal practice and legal education needs to evolve with it.”
 Thus, it is time for law schools to incorporate courses and clinics that prepare students for practicing ADR.  Moreover, law students want to learn about these options, and implementing peacemaking courses and principles into mainstream curriculums can enhance outcomes for students, lawyers, clients, and the legal community in general. Professor Mosten notes, “Peacemaking is more than improved client service—it offers personal rewards that motivate many of us to run (not walk) to the office each morning—and offers a vision of how we hope to act in our lives with our own families and others we touch outside of our professional efforts at offering client care.”

In light of the immense benefits peacemaking in ADR settings, I advocate for the implementation these courses into all law school curriculums in an effort to enhance students’ legal education and the legal community in general. Part II of this Article will describe the adversarial process in addition to the drawbacks of promoting adversarial attitudes in academia. This section also addresses the ways in which an adversarial framework in conventional law school classrooms reinforces the culture of competition to students’ detriment. Moreover, this section discusses the paradigm shift from adversarial representation to ADR practices, which includes collaborative lawyering, mediation, and unbundling.
Next, Part III provides a conceptual overview of peacemaking and its origins. This section also illustrates how lawyers can be peacemakers in various legal contexts and provides readers with examples of peacemaking principles and practices. Peacemaking is not merely a mindset, but rather, a combination of tools and techniques that facilitate healing and mitigate emotional turmoil. Examples of these tools and techniques include client coaching and empowerment, assisting parties with apologies, expression through storytelling, and engaging in mindfulness. This section also describes how peacemaking principles and practices have the potential to encourage students’ professional and personal growth, be of service to future clients, and enrich the legal community in general. 
Part IV provides an overview of current law school peacemaking courses and programs in the United States. In Part IV, I combine several of these pre-existing courses and clinics to create a curriculum tailored for first, second, and third year students’ schedules. These curriculums were created with institutional resistance in mind and as such, they can be integrated with ease. Because Rome was not built in a day, I propose three different ways to incorporate peacemaking principles into first year curriculum. Similarly, I propose two academic options for second and third year students. For advanced students, I propose that law schools create a concentration in peacemaking and ADR and describe what that course of study may look like. 
Although our proposals may seem radical, the legal profession is evolving and it is imperative that law schools prepare students to hit the ground running upon graduation. Nevertheless, I recognize there may be some resistance. In Part V, I address these concerns and ultimately conclude that the benefits for students, clients, and the American Legal profession vastly outweigh the administrative inconveniences and fear of change. 
II: Background

A. Adversarial Process
Historically, courts and other legal institutions have emphasized the adversarial paradigm to prepare students for an adversarial approach to the practice of law that goes well beyond the courtroom. 
In conventional law school classrooms, an adversarial approach to dealing with conflict typically provides the underlying framework for interactions between professors and their students. Legal institutions believe that framing classroom interactions in this way enhances both knowledge generation and problem solving skills.
 Additionally, most law school classrooms address legal conflicts in highly formalized settings. In an adversarial academic setting, conflict is currently regulated and framed primarily by formal legal authority with an emphasis on the doctrine of stare decisis.
 This method effectively converts legal problems into binary options that can be argued and resolved through the use of case law authority and rigorous legal analysis. These formalized settings are ultimately used as a mechanism to determine winners and losers, and the adversarial process tends to equate success with winning a competition –whether it be in the classroom, in an interpersonal argument, in a courtroom, or elsewhere.

Law school professors typically structure their lectures to mirror adjudication’s adversarial, formal idea of conflict by invoking the style of an appellate judge and employing the Socratic Method. Through public interrogation and case-based learning, professors demonstrate their formidable power and superior legal expertise by questioning and challenging students’ positions. In assuming this role, professors ferret out the weaknesses in students’ arguments, identify flaws in their reasoning, and validate winning positions.
 Simulating court-centered conflict resolution is intended to motivate law students and help them prepare for the future cases they will present before a real judge.
 
While adversarial interactions are valuable for sharpening students’ analytical thinking skills, this narrow framework inherently ignores other approaches to problem solving and conflict resolution.
 Sturm and Guinier highlight how, ironically, framing conflict in an adversarial way fosters a culture of both competition and conformity.
 One of the drawbacks of the common law, case-based approach is that it tends to equate success with winning a competition –whether it be in the classroom, in an interpersonal argument, in a courtroom, or elsewhere.
 By engendering a win or lose attitude towards conflict resolution, professors effectively determine winners and losers with validation and public rejection.
  
When professors only validate arguments based on black letter law and precedent, students are less likely to introduce innovative or novel approaches to legal analyses. In the formal, highly stylized structure of law school lectures, students become less inclined to contribute to class discussions when they cannot be sure that they are “right.”
 They are also less likely to argue positions based on relevant social, political, or economic contexts for similar reasons.
 Consequently, students are not given an opportunity to grapple with moral values that may be embedded in a legal conflict. Court-centered conflict resolution implicitly encourages students to devalue and dismiss other forms of legal inquiry and critique.
 
Moreover, resolving legal conflicts through adversarial, case-based lectures and final examinations teaches students to search for conflict in every situation. Scholars like William van Caenegem believe that adversarial mindsets and engendering a win-lose attitude in law school classrooms ultimately generates graduates whose attitudes may be “too combative for the common good or even for the good of their clients.”
 These attitudes and practices can have expensive consequences for society as a whole, and thus, the legal profession and academic lawyers have attempted to shift towards alternative dispute resolution models.
 
The Alternative Dispute Resolution (ADR) movement believes that law schools should teach mediation and negotiation theories alongside the traditional adversarial approach. One of the major drawbacks of adversarial litigation is the “winner takes all” result because these outcomes rarely reflect the true balance of right and wrong in a case.
 ADR, on the other hand, tends to be more affordable, flexible, balanced, and a more responsive model of dispute resolution than adjudication.
 Thus, law schools should provide students with a full spectrum of the necessary tools and training to represent clients in a manner that will yield the best results.
B. Paradigm Shift to Peacemaking, Collaborative Lawyering and Mediation
In recent years, various scholars and the ADR movement have sought to transform the lawyer-client relationship. As ADR and different forms of client-centered settlements have emerged and expanded, the legal profession has experienced a paradigmatic shift. Legal scholar Kim Wright defines the term “paradigm” as a worldview, and “a set of beliefs about what is real and true.”
 In her book, Wright explains how paradigm shifts involve a shift in the framework of one’s beliefs and the way people view their world.
 Because our worldview inevitably influences our interpretation of our surroundings and what is important, paradigm shifts are often sudden due to a new discovery, theory, or experience and emerge when individuals or a society reexamines previously held values and beliefs in light of new information.
 
Paradigm shifts occur both externally and internally. 
 The external shift focuses on the process itself. By abandoning adversarial attitudes and adjudication, the ADR movement has allowed lawyers to learn new and creative ways to approach dispute resolution. These creative processes necessarily include collaborative lawyering,
 mediation,
 “unbundling,”
 and interest-based negotiation practices.
 The external process also includes training attorneys in these practices, becoming conflict resolution advocates or facilitators who are committed to adding these skills to their “toolbox,” engaging a community with like-minded practitioners, and applying these processes and practices to actual cases.
 The internal shift is a more profound and personal shift that follows the prerequisite steps aforementioned. Wright contends that the internal shift occurs once attorneys internalize the process so that it becomes natural and aligns with the attorney’s moral code.

Given the adversarial and litigious reputation of the legal profession, various books and articles have advocated the idea that lawyers should act as peacemakers during dispute resolution.
 Modern forms of legal representation, including “holistic lawyering” and “collaborative lawyering,” have transformed the traditional values and responsibilities of the legal professional. These creative and client-centered conflict resolution practices, which are modern forms of alternative dispute resolution, challenge lawyers to practice law in a way that brings peace and happiness to themselves and their clients. Instead of functioning as a gladiator and pursuing a victory over the opposing party, lawyers acting as peacemakers are now negotiating for mutually beneficial settlements.
 Thus, this contemporary paradigmatic shift has benefited both the legal profession and the individuals who comprise it.
C. The American Bar Association Supports Changing the Law School Culture and Curriculum 

In 2014, the American Bar Association (ABA) published a report criticizing law schools’ strict adherence to antiquated models of teaching and recognized how these practices have inhibited innovation, limited students’ educational choice, and have made it difficult for law schools to adapt to changing market conditions.
 Moreover, the implementation of adversarial, case-based learning evolved during a very different time and is not well adapted to address legal conflicts in light of economic and other conditions that exist today. 
The basic societal role of law schools is to prepare students to provide legal and related services.
 However, the ABA contends that “many, if not most, law schools today do not sufficiently develop core competencies that make one an effective lawyer, particularly those relating to representation of and service to clients.”
 The ABA’s report highlighted how the prevailing culture and structure of law school faculty reflects the idea that law schools are first and foremost academic enterprises. This entrenched culture and structure has resulted in a reduction in of the classroom teaching load and a high level of focus on traditional legal scholarship. These traditional teaching methods continue to promote risk-aversion and effectively inhibit the ability of law schools to innovate and adapt to changing market conditions.

Members of the ABA acknowledge how the antiquated and conservative culture is entrenched in many legal institutions and fosters resistance to change. To sustain progress and accomplish its sole societal goal, the ABA asserts that law schools and other organizations must be willing to experiment and take thoughtful risks in its delivery of legal education services.
 The ABA also recommends that law schools support the experimentation and risk-taking of other participants in the legal education system –as innovation will only come from a change in attitude and outlook, and from an openness to learning, and this includes embracing other interdisciplinary fields.
 The Task Force Report emphasized that many recommendations for improvement will have no impact without a change in law school culture, and thus cultural change is essential. 
Scholars like Kissam believe that the erosion of traditional law school values and adopting a pluralistic approach to legal education is an invaluable opportunity for legal institutions and the widespread establishment of a contextual and more critical approach to legal studies would benefit both institutions and their students. One way to erode adversarial attitudes is the implementation of peacemaking principles in the law school curriculum, in addition to an emphasis on client-centered, creative ADR processes like collaborative lawyering, mediation, and the practice of unbundling.
III. Literature Review and Conceptual Overview
A. What is a “peacemaker?”
Professor Forrest Mosten aptly describes the role of a peacemaker as someone “who makes peace, especially by reconciling parties in conflict.”
 Law students and attorneys, acting as peacemakers, can facilitate reconciliation by restoring or creating harmony between the parties.
 Additionally, being a peacemaker is defined by one’s interactions with clients, colleagues, opposing parties, and many others. These interactions may take place during a consultation, in mediation, through collaborative lawyering, or when lawyers accomplish specific tasks for clients through limited scope representation. Mosten contends that, as healers, peacemakers should exercise compassion and demonstrate a genuine concern for everyone with whom they interact and at all times. Moreover, peacemakers can fulfill their commitment to a peaceful process by suspending judgment and trying to help clients heal without dictating in what form the healing may be received. 
Additionally, scholars like Douglas Noll recognize that the concept of peace can be complicated because the term can be defined in various ways.
 Noll distinguishes traditional notions of peacemaking, which often includes the “process of passive acceptance of mistreatment” “turning of the other cheek in the face of clear injustice or abuse” with a “legal” notion that, “at its best, peacemaking creates relational and structural justice that allows for social and personal well being.”
 Although this objective may not be attainable in all conflicts, Noll asserts that peacemaking utilizes cooperative, constructive processes to resolve human conflicts, while simultaneously restoring relationships. Advocates of peacemaking, including Mosten and Noll, do not deny the essential need for adjudication. Instead, they place adversarial processes into a larger perspective where litigation is not seen as a primary dispute resolution mechanism, but as a last-resort process.
 
Noll also defines the concept of peace itself in two ways: negative peace and positive peace. Negative peace describes the absence of violence, typically through coercion rather than cooperation. For example, when a parent asks their child to stop hitting a sibling, the parent is imposing a negative peace in the household. The child’s conflict with her sibling was not resolved, but rather it was suppressed. This concept of negative peace can extend from everyday conflicts at home to national security. Similarly, international peace is said to exist during a cessation of violence and hostility, often imposed by U.N. peacekeepers. Again, peace can be defined as the absence of war and violence due to coercion. 
In contrast, the concept of positive peace emphasizes reconciliation and restorative justice through the creative transformation of conflict. With positive peace, the parent mentioned above would instead sit down with the aggressive child and invite her sibling to talk about the circumstances that led to the conflict. In doing so, the parent and sibling would learn for the first time that the child was angry with her sibling for ignoring her.
The children work out a plan that provides the disgruntled child with the safety and security to express herself, and the process allows her sibling to promise to listen more carefully. In turn, the child promises not to hit her sibling when she becomes agitated. The conflict has been resolved, but more importantly, the siblings’ relationship has been reconciled and restored. During this process, both siblings are able to grow from a moral standpoint. Similarly, “a lawyer acting as a peacemaker should look at conflict not just as an abstract, intellectual exercise in analysis and persuasion, but as an opportunity to help people reconcile.” 
1. Religious, Cultural, and Historical Origins of Peacemaking
Although the American Legal Profession has only recently recognized the benefits of ADR and training lawyers to be peacemakers, these practices have existed for centuries. The practice of peacemaking comes from ancient wisdom traditions, including Christianity, Buddhism, Hinduism, Islam, Judaism, and Native American cultures.
 Each of these traditions emphasize “compassion, forgiveness, restitution, reconciliation, spiritual healing, and restoration.”
 These expressions of peacemaking ultimately endorse “the possibility of mercy and compassion within the framework of justice.”

Islam
Historically, the Islamic culture has a strong tradition of encouraging the peaceful resolution of disputes among its followers.
 To maintain its cultural distinctiveness and adherence to its core beliefs, the Islamic community has preserved some of its traditions in the United States by practicing Islam-based dispute resolution.
 Islamic dispute resolution is within the spectrum of Alternative Dispute Resolution, and it falls somewhere between mediation and arbitration.
 Additionally, Islamic faith-based dispute resolution is generally more formal than similar peacemaking practices in Christianity, and the foundation of Islamic ADR is rooted in the tenants of its religious doctrine.
 
The Quran, Islam’s holiest book, states that “Allah guides all who seek his good pleasure to ways of peace.”
 The Quran also encourages Muslims to initiate peace, reconciliation, and dialog,
 and it describes true Muslims as those “who hastens in every good work, and those who are foremost in them.””
 Moreover, the Quran gives Muslims numerous, explicit instructions as to how they should resolve their disputes with Muslims and non-Muslims alike. For example, the Quran commands, “All who believe, stand out firmly for Allah as witnesses to fair dealing, and let not the hatred of others to you make you swerve to wrong and depart from justice. Be just, for that is next to piety…”

Additionally, the Islamic community has developed specialized intermediaries known as quadis
 Quadis interpret and apply Islamic law, or shari’a, in an attempt to preserve social harmony during negotiations and the dispute resolution process.
 Islam’s emphasis on peaceful processes between all persons, including non-Muslims, is rooted in the Islamic view that Muslims should aspire to be a shahadat, an Arabic word meaning “witness over other nations.”
 For Muslims to deserve the position of shahadat, the Quran states that they must (1) be able to understand peace and initiate it among themselves, (2) extend the call for peace to include their non-Muslim neighbors, and  (3) be as committed to spreading peace within other communities as they are within their own.
 
Significantly, both mediation and conciliation were the preferred dispute resolution approaches of the Prophet Mohammed. In the United States, members of the Islamic community choose an Imam, the Arabic word for religious leader and teacher, to mediate disputes. For American Muslims, mediation is often used to resolve marital disputes and both parties will choose an Imam they are comfortable working with.
 In these instances, the Imam is usually an older family member. Similar to secular mediation, a Muslim mediator is more of a facilitator than a judge. Additionally, according to Shahina Siddiqui, the executive director of the Islamic Social Services Association of the United States and Canada (ISSA), “The job of the [Muslim] mediator is to listen to both sides, to help [the parties] identify what the problem is, where the conflict is, and then allow each client to listen to each other.”

Judaism 

The Jewish approach to faith-based dispute resolution is the most formal and is often conducted like a secular trial, firmly rooted in religious process and law.
 Along the Alternative Dispute Resolution spectrum, Jewish dispute resolution processes fall somewhere between arbitration and adjudication. In Judaism, ethical mandates are transformed into concrete rules of conduct, and the practice of peacemaking has been scripted into both religious teachings and various legal scenarios.
 Of the nineteen blessings mentioned in the Amidah, the very last blessing is about peace. Also known as the Kadish, members of the Jewish faith recite this prayer several times a day while mourning a close relative, and end with the statement “He Who makes peace on high will bring peace to us.”
 Moreover, “[t]he Mishnah, which serves as the backbone of the Talmud from which virtually all Jewish law emanates, concludes with a thought about peace, which is also its absolutely final word.”
 
Although ADR has only recently emerged in the legal profession, the Talmud encourages disputing parties to consider pesharah solutions before the law.
 The term peshahra describes the Jewish faith’s commitment to compromising, whether it be in one’s personal life or on a global scale.
 Related words include “pesher,” which means “solution” or “explanation,” and “hafshara,” which means “thawing” or “melting.”
 Judaism recognizes when there is too much heat, things boil over, if there is too much ice, nothing will budge.
 Thus, Peshara solutions attempt to take something that is in a frozen state, like a relationship between individuals or countries, and use peaceful dialogue to nudge the parties towards a common middle ground where “compromise swims in a lukewarm bath.”

According to the Code of Jewish Law
 Jewish courts should offer litigants an alternative to black-letter law by making them aware of pesharah solutions at the outset of every case.
 Because the formulaic decisions rendered in adjudication often leave both parties dissatisfied, peshara aims to leave parties at peace with one another.
 Thus, assisting parties participating in peshara solutions requires subtlety peacemaking skills for the process to work. The dispute resolution process does not work by simply slicing up the pie or calling for compromise and compassion alone.
Christianity
Historically, Christianity has a strong, rich tradition of faith-based conflict resolution processes and peacemaking practices.
 Since the Middle Ages, Christian clergymen mediated disputes ranging from minor family disagreements to high stakes conflicts between nations on the brink of war. Thus, members of the Christian faith trace their traditions of faith-based conflict resolution from the Bible, and particularly the teachings of Jesus Christ. Scholars like Shippee contend that there is no stronger command for Christians to resolve conflicts peacefully than in the Sermon on the Mount when Christ told his followers, “Blessed are the peacemakers, for they shall be called the children of God.
 
While Christ compelled his followers to forgive one another and reconcile their differences, he also provided them with ways to accomplish these goals.
 If the disputing parties are still unable to reach a solution after seeking help from neutral third parties, Christ suggests that they should subsequently “take [their dispute] to the church.
 Because Christianity and various authors of the New Testament passionately urge their followers to forgive each other, stay out of court, and resolve their disputes in the least formal way possible, Christian conflict resolution focuses on negotiation or mediation, rather than arbitration or adjudication.
Additionally, peacemakers in Christianity do not view conflict as being inherently bad or destructive. Instead, they believe that “[b]y God's grace, [Christians] can use conflict to glorify God, serve other people, and grow to be like Christ.”
 When conflicts do arise, Christian peacemakers, guided by Christ’s teachings, encourage the disputing parties to work out the conflict between themselves through negotiation.
 During this process, peacemakers acting as a neutral third party ask the participants to “first look inward and ask whether he or she has had 

a ‘critical, negative, or overly sensitive attitude that has led to unnecessary 

conflict.’”
 The practice of introspection can be traced back to Christ’s teaching that one must 

“first take the plank out of [his or her] own eye, and then [he or she] will see clearly to remove the speck from [his or her] brother's eye.”

Furthermore, peacemakers in Christianity require parties to negotiate their conflicts in a “Biblical manner.” Followers are asked to abide by the Apostle Paul’s teaching which states “[d]o nothing out of selfish ambition or vain conceit, but in humility, consider others better than [one's self]," and not merely look out for [one's] own personal interests, but also for the interests of others.”
 If the parties are unable to resolve the dispute during these negotiations, peacemakers will recommend that they consult “spiritually mature” person from the church to coach them.
 The role of this spiritual advisor is to help the parties get back on track and to focus on resolving their differences in private.
 Moreover, in keeping with the teachings of Christianity, if this “spiritually mature” person is unable to help the parties reach an agreement, the parties are asked to seek the advice of one or two mutually respected individuals who can help them settle their differences through mediation or, if necessary, arbitration.
 
Native Cultures
Tribal peacemaking is a modern yet ancient form of Alternative Dispute Resolution developed by Native Americans to settle conflicts within their tribal communities and outside groups.
 Although informal methods of peacemaking exist throughout the country, few of these methods have found their way into the contemporary literature on dispute resolution.
 Formal peacemaking systems, however, resemble tribal court processes and have been reported to exist within the Navajo Nation tribe, the White Mountain Apache tribe in Arizona, the Cheyenne-Arapaho and Kiowa Nations in Oklahoma, and the Skokomish, Swinomish, and Sauk-Suiattle Nations of Washington, among others.
 These tribes routinely use peacemakers to mediate and arbitrate a variety of legal matters, including but not limited to, child welfare proceedings, divorce and custody cases, criminal misdemeanors, and environmental protection.
 Significantly, these tribes have revitalized traditional processes to address these contemporary problems. The goal of peacemaking is to bridge the cultural gap between the traditional values of Native communities people and the Westernized system of adjudication.
 

The format and style of tribal peacemaking processes vary considerably from tribe to tribe. However, they often range from a court-annexed process similar to non-Indian arbitration, or mediation, to sacred rituals with a peace pipe. The terms used by tribes are also considerably different.
 According to Phyllis Bernard, these processes may be called “informal dispute resolution,” “informal tribal court,” “tribal justice method,” or even “tribal judicial forum.”
 The Navajo, for example, call their process the “Peacemaker Program” while the Muscogee tribe refers to their mediators as “Law Menders.”
 Regardless of specific nuances in characteristics, these tribal peacemaking processes emphasize “reconciliation rather than agreement, and the good of the community rather than individual rights.”
 
In tribal peacemaking, the parties themselves may differ in their definitions and roles. Additionally, parties to the mediation will often include the both the disputing parties in addition to their family members. Sometimes this dispute in the tribal process involves international peacemaking between different tribal nations, and thus, native peacemakers must mediate between families and clans, not only individuals.
 
B. How to Practice Peacemaking in the Legal Profession
Alternative dispute resolution is an elastic term that includes consensual dispute processes and dispute prevention as an option in lieu of litigation. This article focuses on what are probably the better-known ADR processes: unbundling, mediation, and collaborative lawyering.
1. Unbundling Legal Services
Unbundling, also known as “limited scope” representation, is an innovative legal service option that allows attorneys to provide pro se clients with legal coaching and complete discrete tasks on their behalf. 
 Thus, this option allows the client to be in charge of selecting one or several discrete lawyering tasks contained within the full-service package, and it is the client who decides the extent to which they want their attorney to provide services, the depth of the attorney’s services, and the communication and decision control between client and attorney.
 Scholars like Kristen Blankley contend that providing limited scope representation would “undoubtedly give access to representation for a larger segment of the population,”
 and recognizes how financial barriers can prevent potential plaintiffs from ever going to court to vindicate their rights and resolve their dispute.
 While some plaintiffs do initiate legal action and attempt to represent themselves pro se, their unfamiliarly with the law and legal procedure presents several challenges.
 For example, pro se litigants have limited access to legal resources, including legal precedents, statutes, regulations, and secondary authorities.
 Moreover, these litigants are also unable to evaluate the merits of their case objectively, they are less likely to understand the alternatives to litigation, and they are more likely to lose their cases.
 

 Unfortunately, even if these participants are able to overcome obstacles accessing legal information, they may face additional hurdles within the court system. Although completely unjustified, pro se participants do tend to face biases from judges and opposing counsel.
 In her article, Blankley aptly pointed out that,  “justice is surely not blind when a pro se litigant submits a poorly-written brief, misunderstands orders, misses deadlines, or presents a muddled cross-examination.”
 The ABA also acknowledged pro se litigants’ difficulties and stated that these participants needed assistance with decision making.
 While courts provide some leeway for parties representing themselves, this tends to breed resentment as opposed to true assistance.
 Litigants oftentimes make arguments relying on equity, or what they perceive to be equitable, instead of the law and thus, they may leave with a negative perception of the legal system when they lose. However, attorneys providing limited scope representation in ADR can help parties decide whether they want to settle the case and under what circumstances.

Limited scope attorneys specializing in ADR procedures can help clients achieve their goals and resolve their dispute through coaching and by completing specific tasks that have been agreed upon at the outset of the lawyer-client relationship. Moreover, the ABA recently determined that limited scope representation is well within the bounds of the ethical practice of law,
 and it also endorsed this practice in a recent resolution.
 While most clients, attorneys, and legal scholars consider these discrete tasks to involve drafting and hearing appearances in preparation for litigation, Blankley’s article illustrates how unbundling can be expanded to better serve clients’ interests.
 Some of these tasks necessarily include negotiation counseling, negotiation representation, mediation preparation, mediation representation, and arbitration counseling.

2. Mediation
Mediation is described as “an informal process in which a neutral third party helps others resolve a dispute or plan a transaction but does not (and ordinarily does not have the power to) impose a solution.”
 Mediation is also a voluntary procedure where both parties must agree to participate, and confidentiality is a key aspect of this process. Significantly, any information that is provided during the mediation is inadmissible in court, and parties may not ask the mediator to testify in court if the dispute is not resolved.
   Moreover, the mediation process is unbounded by the presentation of evidence, arguments, and interests.
 In its most basic form, mediation is an extension of the negotiation process where a neutral third-party, the mediator, assists parties in resolving their disputes.
 Additionally, there are several mediation models and the extent to which mediator intervenes and assists can vary. Depending upon the philosophical orientation of the mediator, the process can be viewed as an efficient and inexpensive settlement process or as an opportunity for healing or transformation among the parties.

While the general public is still largely unaware of mediation as an alternative to adjudication, this process provides for the exploration of options, including conflicts that are non-monetary, and allow parties to come up with creative and customized solutions. Unfortunately, court, by design is limited by the types of remedies it can order and typically it may only award money damages.
 Additionally, attorneys and mediators can work together, with the parties, to identify where their genuine interests are, in an effort to reach the most desirable outcome for both parties.
 Moreover, limited scope attorneys can assist with the mediation process by providing their clients with negotiation services, client counseling, interviewing, factual investigations, preparing for mediation, attending mediation sessions, engaging in settlement strategies, and reviewing post-mediation contracts.
 Thus, limited scope attorneys can play an important role in ADR processes like mediation.
3. Collaborative Law
Collaborative law is an alternative dispute resolution process where parties, working in conjunction with their attorneys commit to work cooperatively to reach a settlement agreement.
 While there are several models of collaborative practices, in general, the parties will commit to negotiating a mutually acceptable settlement without court intervention, they will agree to engage in open communication and information sharing, and they will work to create shared solutions that will meet the needs of both parties involved.
 Moreover, to ensure that lawyers are committed to the collaborative process, the parties must sign a four-way agreement that includes an attorney disqualification clause requiring the attorneys to withdraw from representing their respective clients if an agreement cannot be reached.

While collaborative law is another innovative and contemporary client-centered form of lawyering, it is rooted in and has evolved from the concepts of both mediation and unbundling.
 Professor Forrest Mosten explains that at its core, collaborative law is rooted in mediation practices and principles, and it promotes joint problem solving without adversarial representation.
 Additionally, collaborative law has adopted several aspects of the mediation process, including party decision-making,
 direct communication,
 negotiation coaching,
 and emphasizing a flexible process.
 
Collaborative law also resembles unbundling because it allows attorneys to limit the scope of their services based on written, informed decision of their client.
 In collaborative law, this form of limited scope representation is embodied by the implementation of attorney disqualification agreements.
 Significantly, attorney disqualification agreements prohibit all of the attorneys from representing their clients in court if they are unable to settle the dispute during the collaborative process.

Moreover, in comparison to litigation, collaborative law is also more affordable.
 While collaborative lawyers prefer to emphasize the benefits of a non-adversarial resolution for both parties, access to affordable and effective legal help cannot be understated and is oftentimes touted as one of the key benefits of unbundling and ADR processes.
 Additionally, like in mediation, collaborative law focuses on client comfort and attorneys can provide reassurance to by being active or present during the session.
 
Implementing Peacemaking Concepts and Themes in ADR
While ADR is less combative than adjudication, resolving disputes in mainstream ADR processes are not enough.  Thus, within these external processes, attorneys can and should act like peacemakers. In general, attorneys can play a supportive, educational, and collaborative role in helping their clients reach an agreement they can live with, and they can also coach their clients through the ADR processes by providing legal advice, financial reality, emotional support, practical suggestions, and creative ideas.
 Attorneys acting as peacemakers, however, take coaching one step further and coach their clients on how to participate as peacefully as possible. Key aspects of peacemaking include apologies, story telling, mindfulness, morality, and the restoration of dignity for both parties.
Coaching clients and introducing the concept of apologies can be beneficial for parties experiencing emotional turmoil and those who want to (or need to) restore their relationships in order to move forward. In his article, Aaron Lazare defines the term apology as an “acknowledgment of responsibility for an offense coupled with an expression of remorse.” 
 He explains that the offense in question can be “a physical or psychological harm caused by an individual or group that could or should have been avoided by ordinary standards of behavior”
 and the ways in which apologies have enhanced the medical field. Notably, Lazare’s article describes the structure of a successful apology and how apologies have helped families heal in the medical field.
 
According to Lazare, a successful apology can be organized into four parts and is based on its core definition –the offense and remorse.
 First and foremost, the apology in an acknowledgment of the offense. This acknowledgment necessarily includes identifying of the offender(s), discussing the appropriate details of the offense, and validating that the behavior was unacceptable.
 The second part of an apology includes an explanation for why the offense was committed.
 Lazare points out, however, that while some explanations may mitigate the offense, for example if one were late because of a medical emergency, other explanations may aggravate the offense. In some situations, “saying, ‘There is just no excuse for what happened’ or ‘We are still trying to find out what happened’ can be the most honest and dignified explanation.”
 The third part of an apology is the expression of remorse, shame, forbearance, and humility.
 A lack of these key aspects will undo most apologies.
 The fourth and final part of apologies is reparation.

The final step, which focuses on reparations, helps parties heal by restoring self-respect and dignity, and because it provides validation that the offense occurred, the offender was at fault, and the shared values brings about promise for the future.
 Lazare notes that an effective apology is “one of the most profound healing processes between individuals, groups, or nations” and explains how it can both restore damaged relationships and also strengthen previously satisfactory relationships.
 Moreover, offenders may feel less guilt, shame, and less fearful of retaliation after providing an apology to the offended party, and the offended party may feel less anger as a result, thus facilitating forgiveness and reconciliation during the dispute process. Notably, the powerful healing powers of apologies have been described in preliterate civilizations, in classic literature, in religions dating back at least 2500 years, and in legal proceedings in which confessions, motives, remorse, and reparations are crucial to the outcome.

Because apologies have been proven to be a profoundly effective means of resolving conflict and preventing litigation, the majority of states in the United States have enacted “Apology Laws” that are designed to shield apologies from evidentiary use.
 Notably, many of these new laws only protect expressions of benevolence and sympathy; they do not protect include expressions of remorse or self-criticism.
 Scholars like Jeffrey Helmreich, believe that limitations on legislative protections reinforces the prevailing legal interpretation of apologies as partial proof of liability. Helmreich believes that interpreting apologies as incriminating is embedded in evidence law but misunderstands apologetic discourse in a crucial way and ultimately proposes that states protect apologies from being used a evidence modeled after Rule 409 of the Federal Rules of Evidence.
 
Another way that attorneys can practice peacemaking in ADR is by coaching and emphasizing the concept of storytelling during the process. Since the mid-1990s, story-telling has been widely-regarded as a credible form of legal scholarship and an essential method of practicing law.
 Scholars like Nancy Levitt explain that people remember the events in a story, and these stories tend to “illuminate diverse perspectives, evoke empathic understanding, and the vivid details engage people in ways that sterile legal arguments do not.”
 The last peacemaking concept this section will address is the importance of coaching clients to practice mindfulness and morality. Clients can practice mindfulness and morality by cultivating of love and compassion for themselves and others and avoiding the cultivation of anger, hatred, jealousy, resentment, envy and other “negative” emotions.
 
C. Why is peacemaking important? 

Implementing peacemaking practices and concepts into law school curriculums can enhance students’ legal education and skills, and in turn, the legal profession because this new generation of attorneys will have the requisite skills and knowledge for handling disputes outside of court.

First and foremost, peacemaking concepts will allow students to improve their persuasive writing skills by learning and practicing legal storytelling,
 and they will also have the opportunity to develop both inter- and intrapersonal skills,
 learn mindfulness,
 enhance the intellectual rigor of classroom discussions,
 and learn how they can apply universal peacemaking principles and concepts in virtually any legal sector.
  Peacemaking concepts also allow students to practice active listening to understand others instead of listening for the purpose of preparing a rebuttal. Moreover, the styles invoked to teach these practices are engaging, they allow students to investigate various fact patters, consider the alternatives, and it facilitates cooperative negotiating and problem solving. Significantly, students will also benefit from being exposed to non-dominant discourse and critical feminism and race theories as they pertain to client remedies and storytelling, in addition to the religious and indigenous roots of peacemaking.

Nancy Levitt, for example, believes that law schools must teach students about narratives and story-telling in non-clinical or primarily doctrinal courses. Additionally, Levitt describes three interrelated advantages of teaching students to encode legal information in the form of a story. First, Levitt points to emerging evidence from neuroscientists indicating that people remember stories better than snippets of facts. Second, these narratives emphasize humanistic lawyering skills by highlighting the client’s identity, voice, perspectives, and lived experiences. In this way, storytelling offers more accurate representations of human conditions than legal doctrines. And finally, narrative writing is a particular type of advocacy that always appears in legal briefs and opinions. Levitt notes that good advocacy—both oral and written, in trial and appellate work—requires the ability to capture the audience’s attention through the recitation of facts.
Additionally, the use of outsider, or antithetical, narratives has developed rapidly within critical legal theory studies. While traditionalists believe that narratives have no place in law school or legal theory and should not be factored into legal decision making, feminist and critical race theorists responded that legal decisions really were stories—but they were simply ones that told a dominant narrative. Alternatively, these scholars share stories of discrimination to demonstrate the effects of particularly oppressive legal rules, and thus story-telling has not just pushed back against the dominant discourse, but it has also become a tool of liberation for marginalized groups and many law students that are members of these groups. Moreover, many students become frustrated that that the traditional law school teaching framework rarely provides them with a platform to share their experiences, oppression, and political marginalization during class discussions –experiences that may open important but often overlooked or ignored perspectives. 
Moreover, students can benefit from peacemaking seminars and clinics by enhancing their intra- and interpersonal skills. Many employers have discussed the importance of emotional intelligence (EQ), which refers to five areas of personal growth: intrapersonal (self) awareness, self-management competencies, awareness of and ability to “read” others, interpersonal relational skills, and drive or motivation.
 Empirical studies have shown that many of these “professional identity” concepts are important to one’s well-being, their effectiveness in the field, and their overall satisfaction as a lawyer.
 Thus, legal institutions would be remiss to ignore the ways in which law students develop their professional identities and instead entrust it to chance occurrences and experiences, especially when data suggests that students’ personalities do change during law school.

Furthermore, straying from the traditional adversarial framework in law school classrooms can increase the intellectual rigor of students thinking and the sophistication of theoretical discussions. Paul Spiegelman, for example, explains how traditional legal education is geared towards preparing students to function in an abstract and combative world, and teaches them to perform rational, logical, dispassionate analyses.
Consequently, this type of teaching conveys two messages two messages to students: first, that “combat and competition (and winners and losers) are the products of human interaction” and second that “the role of lawyers is to represent zealously clients’ narrow interests and to suppress personal feelings and values beneath the facade of professionalism.”

Alternatively, Spiegelman believes that simulations, role plays, and live-client clinical experiences are the essential “as students must be involved participants in the process, learning experientially through their interaction with the people and situations they try to affect.” Although these methods were originally developed to teach skills to small groups, Spiegelman believes that these experiential learning techniques can and should be used effectively in large classrooms to increase the intellectual rigor of students’ thinking and the sophistication of students’ theoretical discussions. 
 Students will also learn useful techniques and skills including, but not limited to, “listening to understand others (not merely to prepare a responsive argument), entertaining and investigating various factual hypotheses, considering alternatives, going beyond the question asked, cooperative negotiating, and problem solving…”

Finally, adjusting the curriculum and emphasizing non-adversarial lawyering skills prepare students to practice in virtually any legal market or sector, and employers do value these vital “soft skills.” For example, in 2013, Chapman Law Review hosted a symposium called “The Future of Law, Business, and Legal Education: How to Prepare Students to Meet Corporate Needs” and the first panel addressed how law schools can prepare students to be practice ready.
 The panelists explained that practicing lawyers, and especially those working in-house, need practical skills and key “soft skills,” such as emotional intelligence.
 They also explained that successful lawyers are good listeners, open and flexible, patient, and sympathetic.
 Furthermore, the panelists suggested that law schools should teach their students to be knowledgeable about a client’s business and the industry, but that students who are becoming lawyers also need to know that clients do not want to know how smart they are or how right they are; rather, clients only want to know whether their attorneys can help them.

During the symposium, Susan B. Myers, head of the Hyundai Capital In-House Legal Team responsible for reviewing the company’s contracts, reviewing shareholder subscription agreements, advising clients on new products and new business areas, and managing her team of lawyers stated that corporate lawyers need to have a strong business sense, they need to know how to provide legal advice in the business context, and they also need to know how to speak law to their non-lawyer clients. She explained, “What I need to know is what keeps my clients up at night and what they’re worrying about, not what I am worrying about.” Significantly, students can learn skills in peacemaking seminars that will benefit them in even the most adversarial legal markets. While the idea of peacemaking is to reduce litigation and adversarialism, students who enter private, litigious markets nevertheless bring with them the interpersonal and intrapersonal skills they have learned, and hopefully they continue to allow themselves to practice law in accordance with peacemaking principles and this set of beliefs.

IV: Current Law School Peacemaking Courses and Programs
Implementing peacemaking courses and concepts into academic curricula is neither novel nor impossible.
 In fact, several educational institutions have introduced alternative dispute resolution programs and some already offer peacemaking seminars students can take during their law school career.
 In recent years, several law schools have introduced peacemaking seminars and have successfully implemented these courses into their curriculum.
 While the specific subject matter of these seminars vary depending on the institution, the central themes of these courses include native peacemaking practices,
 religion and spirituality,
 faith-based diplomacy,
 international peace,
 mindfulness, morality,
 and peacemaking in alternative dispute resolution processes. 
For example, Columbia Law School’s seminar in Native Peacemaking provides students with the opportunity to study an indigenous form of conflict resolution and allows them to engage in meaningful peacemaking-related project work with Native American tribes and non-profit organizations.
 Students attend a two-hour seminar each week and will receive four academic credits: two credits for the seminar and two credits for project work. The seminar is graded by letter grade while the project work is graded as Credit/Fail.
 Columbia’s peacemaking seminar is open to eight students, and students are required to participate in Columbia’s five-day Mediation Clinic training. Each day of training lasts approximately seven hours.
 These students must also attend formal peacemaking training sessions with Native American judges, and they are required to keep their schedule clear on the seminar day for project-related work, additional training, and Peacemaking Circle role-play scenarios.
 
Similarly, Yale Law School’s seminar in Native Peacemaking allows students to study and engage in a meaningful Peacemaking-related project work for Native American tribes.
 During the seminar, students are introduced to Federal Indian Law with special emphasis on how federal laws impact tribal sovereignty, self-determination, and tribal dispute resolution.
 Students also receive significant mediation skills training to introduce them to party driven dispute resolution, and they practice these skills in a series of exercises and role plays. After mediation skills training is complete, students receive formal Peacemaking training and participate in Peacemaking Circles.

Moreover, the UCLA School of Law offers a “Lawyer as Peacemaker” seminar in addition to several alternative dispute resolution experiential learning clinics.
 Professor Forrest Mosten teaches the one-unit peacemaking seminar during the winter session, and successful completion of this condensed course requires students to attend all class sessions, demonstrate an understanding of assigned readings, actively participate in class discussion, fully prepare for simulation exercises and other assignments, and to complete a client letter between five and seven pages discussing peacemaking strategies and process options.
 
During the seminar, sixteen students explore basic peacemaking concepts, values, and perspectives of limited scope representation, collaborative law, and preventive legal services.
 Students also participate in simulations where they practice key lawyering tasks, including but limited to conducting a client consultation, exploring and comparing consensual and non-adversarial options to litigation, drafting a limited scope lawyer-client engagement agreement and preparing an otherwise self-represented client for the lawyer to serve as ghostwriter for letters and court documents, serving as a negotiation coach, negotiating the terms of a Collaborative Law Agreement that disqualifies the negotiating lawyers from later representing their clients in litigation, and using preventive diagnostic tools to assess and maintain client legal wellness and to avoid future conflict and disputes.
 
Professor Forrest Mosten also teaches the Family Law Practice: A Non-Litigation Approach experiential learning clinic in conjunction with Professor Elizabeth Scully. Professor Mosten notes that, “peacemaking is a lawyer mindset and toolbox to help clients reduce conflict and avoid litigation.” The benefits of this approach expedite settlements, lower costs, increase privacy and control, reduce emotional toll and accelerate healing of relationships through apology and forgiveness. This three-unit clinic is limited to sixteen students and teaches the “basic concepts, values and perspectives of peacemaking, limited scope representation of self-represented litigants, representing clients in mediation values, collaborative law, and preventive legal services, survey developments in the legal profession and field of conflict resolution.”
 Students also learn, apply, and practice lawyering skills to situations based on important family law issues.
 Successful completion of the course requires students to complete assigned readings and all written assignments based on the readings and attendance at all class sessions is mandatory. Attendance, class participation, and the completion of these assignment accounts for 70% of students’ grade and drafting a client letter describing non-adversarial strategies is worth 30%. Professor Mosten notes that, “peacemaking is a lawyer mindset and toolbox to help clients reduce conflict and avoid litigation.” The benefits of this approach expedite settlements, lower costs, increase privacy and control, reduce emotional toll and accelerate healing of relationships through apology and forgiveness.
Other institutions like Rutgers School of Law –Camden and SUNY Buffalo School of Law have implemented courses emphasizing peacemaking concepts and principles like story-telling and mindfulness. At Rutgers, for example, the law school offers a legal writing course to second and third-year law students called “Advanced Legal Writing: Constructing Narratives.”
 Parts of this course are also being incorporated into other classes, providing students with the opportunity to revisit the topics addressed in their legal writing, skills, and clinic classes.
 Professors at Rutgers introduced this course recognizing that effective storytelling goes hand-in-hand with persuasion, and other courses in the Rutgers–Camden law curriculum likewise include it as a focal point.
 One popular standalone offering is the “Persuasion in Legal Writing” course. Elements of that course, including storytelling, will be incorporated this fall into the law school’s James Hunter II Memorial Moot Court Program.

Additionally, Professors Angela Harris and Stephanie Phillips teach a seminar on mindfulness, morality, and professional identity at the SUNY Buffalo School of Law. Harris and Phillips’s seminar meets once a week for three hours and students are assigned readings on a series of lawyering topics, including theories of client-centered lawyering, critiques of traditional legal education, lawyer-client conflicts and the relationship between a lawyer's personal values and her professional ethics.
 Because several students had held summer jobs, internships, and/or externships, Harris and Phillips encouraged them to bring these experiences into the classroom for discussion.
 The students also wrote three short papers over the course of the semester. Two papers were on lawyering topics, and the last final paper asked students to formulate their own “Code of Professional and Personal Responsibility.”
 
While most legal institutions do not have peacemaking seminars or courses dedicated to peacemaking principles and practices, several law schools recognize the importance of non-adversarial dispute resolution processes and have started to introduce these topics to students in a variety of ways.
 At Northwestern University, for example, the Pritzker School of Law has implemented a program called Lawyer as Problem Solver (LPS) for first-year and LLM students to enhance their legal problem-solving skills with an emphasis on group learning.
 The second annual Lawyer as Problem Solver Program took place on Thursday, January 19, 2017, from 4:00-6:00 pm and on February 2, 2016, 4:00-6:00 pm and concluded with a one hour reception.
 On these dates, students were required to participate in two of the following LPS sessions: Client Counseling and Interviewing, Communication in the Legal Office, Negotiation and Conflict Management, Understanding Financial Data, Public Speaking, The Emotionally Intelligent Lawyer, Cultural Competence and the Law, Technology and the Law, and Restorative Justice.
 Several law schools, including the Northwestern University Pritzker School of Law, also have mediation and negotiation experiential learning clinics.
 
Other law schools have also made noteworthy efforts to engage and educate members of their community members in peacemaking practices. The Thomas Cooley School of Law, for example, created the Ypsilanti Community High School’s Peacemaking Court, a student run court led by Cooley Law School students, Christopher Schaedig, the presiding judge; Joseph Phillips, who serves as a peacekeeper; and Stephanie Holmes, who assumes the role of accountability mentor to the student-respondents who bring disciplinary matters before the court.
 This court focuses on relationships and repairing harm as opposed to producing punishments. The court also allows high school students to make a difference in their school community by actively listening and supporting their peers as they improve school behavior. Significantly, high school students who participated expressed their appreciation and felt that being part of a process that taught them responsibility.

The University of New Mexico School of Law has also collaborated with members of its community by hosting the Circles of Peace Indigenous Dispute Resolution Colloquium, the first comprehensive colloquium of its kind to be sponsored by a law school.
 The colloquium, hosted by the school’s Southwest Indian Law Clinic (SILC), “demonstrated how attendees could develop Circles of Peace facilitation skills and how they could expand their services to include this form of indigenous dispute resolution.”
 During the colloquium, members of the circle used a talking tool, such as a hand-woven basket, while other members of the circle listened. Each person had an opportunity to share their story, discuss the issue and share their perspectives. The Law School’s Deans, Alfred Mathewson and Sergio Pareja, stated “Regardless of its application, the intended outcome is to enable participants to share understanding and to reach agreement regarding an issue.” Recently, SILC has been using these Circles of Peace to help Native clients in state, federal, and tribal courts and in governmental agency hearings and student attorneys have also given numerous presentations on Circles of Peace to judges in tribal courts.

One legal institution in particular, however, has paved the way for peacemaking and alternative dispute resolution programs: Pepperdine University School of Law. Pepperdine has long been considered the premier program in dispute resolution and is best known for the Straus Institute.
 The Straus Institute provides professional training and academic programs in dispute resolution, and students can earn a JD Certificate,
 a Masters degree in Dispute Resolution (MDR),
 and Masters of Law in Dispute Resolution (LLM).
 Moreover, the Straus Institute provides education to law and graduate students, in addition to mid-career professionals in areas of mediation negotiation, arbitration, international dispute resolution, and peacemaking. According to the U.S. News and World Report, the Straus Institute at Pepperdine Law has been ranked at number one for law specialties in Dispute Resolution for the lase 8 years, and it has remained among the top ten universities over the last decade.

Notably, while the Straus Institute at Pepperdine School of Law provides its students with various specialty options, it also offers these opportunities to students at other schools. Thus, JD students from other ABA accredited law schools “can transfer some units from their home school and complete the Certificate or Masters at Pepperdine.” Non-Pepperdine JD students can also take the requisite courses as a visiting student and transfer the units back to their home school. Visiting law students usually participate in intensive format courses offered during Pepperdine’s Summer and Winter Intensive courses.
In addition to these specializations and dual-degree options, the Pepperdine curriculum features two elective courses. The first elective course, Law 1282: Dispute Resolution and Religion, allows students to explore conflicts in the context of religion and focuses on how religious beliefs can generate and affect conflict in addition to providing guidance on its resolution.
 This course uses the Judeo-Christian perspective as the point of departure in examining other religious heritages, to gain an appreciation for how various religious beliefs can influence an individual’s approach to conflict resolution and reconciliation.
 The second elective course, Law 2392: Faith-Based Diplomacy and International Peacemaking “[i]ntegrates the dynamics of conflict resolution, religious faith, and intractable identity-based disputes in the international context.”
 The course also addresses issues involving international diplomacy, nation-to-nation negotiation, and treaty-making, and it also considers whether religion may be a catalyst for peacemaking and reconciliation.

Significantly, several undergraduate
 and graduate programs
 also recognize the importance of peacemaking and diplomacy. These institutions have demonstrated their commitment to peace and diplomacy in a variety of ways. The School of Diplomacy and Seton Hall School of Law, for example, offers a joint degree program allowing students to pursue both an M.A. in Diplomacy and International Relations and a Juris Doctorate degree.
 The joint degree program allows students to combine their legal training with a thorough understanding of the political, social, economic, and cultural dynamics of international affairs. This program can be completed in four years and one summer, rather than the five years usually required for the separate completion of both degrees.

While the majority of law schools still do not offer peacemaking seminars and specializations, these institutions are starting to formally recognize the benefits of peacemaking practices. This formal recognition is illustrated by the presence of alternative dispute resolution courses and clinics and the emergence of legal scholarship describing the positive effects of teaching peacemaking principles to law students.
 Notably, the introduction and inclusion of these courses can be attributed to the students who attend these schools and have petitioned the administration for their implementation.
 Recent legal scholarship supports the assertion that law students are interested in taking courses about peacemaking, and students who have taken these courses report positive outcomes.

B. Outcomes
Significantly, students and professors in peacemaking legal courses report positive outcomes, both personally and professionally. These individuals also believe that law schools should do a better job of educating law students about non-adversarial lawyering and offering more courses about peacemaking.
 Three students at UCLA School of Law, for example, recently published an article reflecting upon their experiences in Professor Forrest Mosten’s Lawyer as Peacemaker winter seminar.
 At the outset, these student authors recognized how law students, especially those attending top-tier law schools, are rarely exposed to peacemaking legal processes. Upon completing Professor Mosten’s course, all three students felt as if their eyes had been opened, but they also became frustrated.
 The students also explained how there was so much to learn and explore in this evolving field of lawyering, and they were disappointed that there was only one course offered to students that spanned only a small fraction of the normal fifteen-week semester.

 Professor Mosten’s students wondered if other UCLA law students who took this course shared these thoughts and also believed that there should more options for law students who want to pursue a career in peacemaking, so they administered an anonymous survey in which eleven of the fifteen students voluntarily participated.
 According to the survey, eighty percent of the students indicated that “they would take more courses related to peacemaking if they were offered,” twenty percent responded that “they might,” and no one responded that they would not.
 Additionally, 100% of the students surveyed said they would recommend the course to others and over ninety percent believed that Lawyer as Peacemaker should be a full-semester seminar. 
 Furthermore, when students were asked if they would be interested in pursuing a career in peacemaking, all but one student (who wished to pursue criminal law) answered that they would as a result of taking the course.
 Interestingly, the survey showed that approximately sixty-four percent of the students “did not even know what peacemaking was or consider it as a viable career before taking this course.”
 Lastly, the majority of the student surveyed expressed that “they would like to see more resources in this field on campus in the form of a clinic, workshop, or semester-long course.”
 
Additionally, professors like Angela Harris explained how teaching a Mindfulness and Morality seminar and exploring the institutional connections between these practices and lawyering confirmed that “peacemaking” was an appropriate aspiration for the legal profession.
 Professor Harris further described how teaching the course convinced her that, “from the perspective of mindfulness in its institutional dimension, social justice should not be viewed as a thing that only some lawyers do.” She noted that, when taken seriously, mindfulness places social justice at the very heart of what it means to be a lawyer. Interestingly, Harris and Phillips were initially worried about the course and wondered if their students would take it seriously, and thus, the were pleasantly surprised when their students’ journal excerpts and comments in class throughout the semester revealed a growing comfort with the techniques they were teaching.
 They were equally impressed by their students’ final “Codes of Professional and Personal Responsibility” assignments that were both “intellectually engaged and heartfelt.”
 Additionally, after the course had concluded, students visited Harris’s office and sent emails thanking her for “giving them permission to return to the values that had brought them to law school in the first place and for giving them tools they could use throughout their professional lives.”
 
These anecdotes aptly illustrate the ways in which peacemaking seminars and alternative dispute resolution practices shape students both professionally and personally. Providing students with the full spectrum of tools and training in ADR settings not only allows these students to provide efficient and affordable legal services to clients, it also teaches them intrapersonal skills. Examining one’s morality and practicing mindfulness, for examples, will likely benefit these students long after their law school graduation. Given the positive ways in which these courses affect students and the legal profession in general, it is time for law schools to incorporate these practices into their institutional cultures and academic curriculums.
V. Curriculum Proposals and Implementation 

Evidenced by Part IV, several legal institutions have already started implementing peacemaking seminars, ADR legal clinics, and dual-degree options. The literature suggests that these courses have been well-received as students and professors alike have expressed their desire for these courses, and thus, law school culture and curricula should embrace non-adversarial teaching environments and integrate peacemaking courses and concepts into students’ course of study. 
Three years ago, I remember sitting in a large lecture hall at the UCLA School of Law and listening to Eileen Scallen, the Associate Dean for UCLA Law’s Curriculum, describe how many law school refuse or are resistant to alter the first year law curriculum. Recognizing the benefits of supplementing doctrinal courses with skill-based learning, however, Dean Scallen explained that one section of the incoming class of 2017 would be participating in a pilot program designed to teach students about the lawyer-client relationship. This pilot program is now in its third year and provides students with an opportunity to perform intake interviews and draft memos for attorneys at a non-profit legal organization in Los Angeles. These students work under the supervision of Dr. Meredith Goetz at the Lanterman Regional Center Special Education Legal Clinic where they gain hands on experience and provide limited scope legal services to the clinic’s clients. Significantly, this one unit Lawyer-Client Relationship course has expanded during the last three years and has provided approximately 100 hundred law students with the skills and confidence to assist clients in need. Nevertheless, my research and literature review revealed that many law schools remain unwilling to make similar adjustments. Thus, the curriculum proposed in this section was made with institutional resistance in mind and it is based on a combination of the programs that have already been successfully implemented.

Notably, integrating facets of peacemaking into law school culture and curricula must be done responsibly. Scholars like Adam Lamparello explain that when it comes to making these structural changes, law schools need reconsider the traditional model of legal education where legal education-doctrinal, skills, and clinical courses are in separate sections of the curriculum, as if one has no relation to the other.
 This separation is evidenced by the ways in which traditional doctrinal courses dominate the first year of law school, while skills courses emerge in the second year and live-client clinical instruction is emphasized in the third year.
 
While it makes sense that students must learn foundational legal concepts and be trained to think like lawyers before they can apply the law to a set of facts and perform tasks like drafting and intake interviews, it is also possible to integrate non-adversarial lawyering lessons and skills into these doctrinal courses. Lamparello explains that most legal educators make the mistake of not realizing how the pedagogical paradigm can remain intact “while simultaneously integrating doctrine, skills, and clinics across and throughout the curriculum.” Thus, Lamparello believes that the structural prerequisite for responsible integration necessarily involves combining the three traditional pillars of legal education and building a bridge from law school to the legal profession.”
 
Consistent with Lamparello’s suggestions, this section provides law schools with a road map that will allow them to make these structural changes and successfully implement peacemaking principles into the institutional culture and curriculums with relative ease. Accordingly, this article proposes three different options for first year students and two options for second and third year students.
1. First Year Students
Part A: Orientation Introduction
Significantly, many law schools already require incoming first-year students to attend an orientation before classes start. The length of these orientations may vary, but many of them exist for the purpose of preparing students for law school and introducing them to basic legal concepts, terminology, and final exams. During this time, law schools have a responsibility to inform students about alternative dispute resolution processes like mediation, unbundling, and collaborative law, in addition to the ways in which peacemaking principles can be integrated into these processes. As the article by Zeidel, Yu, Zerehi aptly pointed out, “[c]ultivating the next generation of peacemaking attorneys must start in law school.”
 Because traditional law school orientations only discuss law in the context of litigation, many students are led to believe that adjudication is only way to resolve legal conflicts. Thus, it is imperative for schools to inform students about alternative legal processes and career paths at the outset. 
Because many, if not all, law schools already have new student orientations, law schools can easily incorporate a one or two hour ADR and peacemaking lecture into the orientation schedule. The orientation lecture could be led by any law school professor, faculty member, or law student who is familiar with these topics. During the lecture, these individuals should talk about the advantages and disadvantages of adjudication and then transition into a discussion about the paradigm shift favoring ADR, mediation, unbundling, collaborative lawyering and peacemaking principles generally. To illustrate the connections between assumptions about interactions, modes of thought, and teaching methodologies, these teachers should introduce students to the “Heinz dilemma,” a hypothetical designed by Lawrence Kohlberg to measure one’s moral development 
 In the hypothetical, Heinz is married to a women suffering from a fatal disease that can be cured by an expensive drug, but he does not have the money to pay for the drug.
 Consequently, the pharmacist refuses to give Heinz the drug, this hypothetical poses the question and moral dilemma of whether Heinz should steal the drug. After introducing the Heinz dilemma, law students should attend breakout sessions with where they are asked to discuss and “solve” this hypothetical using the peacemaking principles they learned during the lecture. 
Option B: Lawyer as Problem Solver Program or Re-Orientation 
Alternatively, law schools can implement a Lawyer as Problem Solver Program (LPS). This program should take place at orientation, during the last week of students’ winter break, or both. Many, but not all, law schools have “re-orientation” to help first law year students adjust after the first semester and talk about upcoming events like law review write-on, the summer job search, and how to deal with unsatisfactory grades. If this is the case, it would be rather easy (and appropriate) to have the program during this time, especially if the law school successfully implemented Option A at the beginning of the school year. However, even if law schools do not have a “re-orientation” program for first year students, schools can still make arrangements on campus and email students over winter break, letting them know that attendance is mandatory. This program can also be complete in one day if necessary, and law schools can incentivize professors by offering MCLE credits for their participation
A typical LSP program would require students to attend two seminars, each seminar lasting approximately two hours. This program would be ideal for first-year and LLM students, and it should highlight problem solving skills with an emphasis on collaborative, group learning. The curriculum discussed below allows students to step outside of the classroom and into the role of attorneys, and it should feature hands-on exercises to bring key peacemaking principles to life. 
Modeled after Northwestern’s LPS Program, students will elect to participate in two of the following LPS sessions: Client Counseling and Interviewing, Apologies 101, Negotiation and Conflict Management, Preventative Lawyering, The Emotionally Intelligent Lawyer, Cultural Competence and the Law, Unbundling and Collaborative Lawyering, and Restorative Justice.
 

Option C: First Year “Supplementary Seminar”

Consistent with Adam Lamparello’s recommendations, law schools should enhance the first-year curriculum to include skill-based and supplementary learning seminars. These seminars would require students to attend six (6) two-hour sessions during the first quarter or semester to supplement the first year curriculum. Because the first year of law school is undoubtedly the most difficult, this course should count as one unit and be graded as Pass/No Pass. The format for the class should include a review and discussion of assigned readings and class material for the first hour and role-play simulations for the second hour. Professors will provide students with a hypothetical, and students will break out into groups to practice integrating a peacemaking concept, mediation, or unbundling task for thirty minutes. The last half hour will be spent observing one group utilize these skills as they relate to the hypothetical and afterwards they will receive feedback from both their peers and the professors.

This supplementary seminar should address the following first-year bar exam subjects: Contracts, Civil Procedure, Wills and Trusts, Torts, Criminal Law, Constitutional Law. Additionally, each session should incorporate peacemaking concepts like cultural competency and morality, mindfulness, and professional responsibility into classroom discussions. For example, Contracts professors can emphasize emotionally intelligent (EQ) lawyering in the transactional context through mediation simulations while the Civil Procedure session can take first-year cases and ask students how the parties could have avoided going to court. Because the rules of Civil Procedure govern adjudication, professors can also discuss the advantages and disadvantages of litigation during this lecture.
 Additionally, the session on Wills and Trusts can highlight the difference between interest-based negotiation and legal entitlements. With torts, professors can compare and contrast the outcomes in litigation with those that can be achieved in mediation and highlight the unique aspects of ADR that would not be available in adjudication. Apologies, for example, should be discussed in this session, and students should practice and become comfortable with delivering apologies. 

Significantly, peacemaking and restorative justice principles are becoming increasingly common in the criminal justice and juvenile justice system. Thus, the criminal law session should acquaint students with the theories of punishment, discuss the school to prison pipeline, and teach students about trauma-informed lawyering during role-play sessions. Lastly, Constitutional Law professors can address historical injustices and teach students about the ways in which peacemaking principles have lead to large scale healing. For example, the Constitutional Law session should address the Japanese internment camps and the case of Korematsu, and the power of the United State’s recent apology and reparations under the Obama Administration. 
After six sessions, students will earn unit toward graduation for their participation. This one unit seminar is modeled after UCLA Law’s first-year Modes of Legal Inquiry (MLI) courses
 and Professor Harris’s seminar at SUNY Buffalo Law School.
 Because this course would require a substantive structural change to law schools’ first-year curriculum and would require faculty participation and administrative arrangements, implementing a seminar might be met with resistance.  In light of institutional resistance, peacemaking concepts can alternatively be woven into first-year doctrinal courses to gauge students’ interest and potential benefits of subsequently creating separate seminars. In accordance with the suggestions by scholars like Adam Lamparello’s and Paul Spiegelman, peacemaking principles and discussions about morality can be effectively woven into the existing fabric of pre-existing first-year courses.
 
2. Second and Third Year Student Seminars and/or Specialization 
Although scholars like Adam Lamparello and Paul Spiegelman critique the division of first year courses with the courses and clinics offered to second and third year students, they nevertheless recognize that the purpose of the first year curriculum is to introduce law students to legal analysis and that students must have a foundational understanding of the law before enrolling in advanced course. Thus, this section proposes that law schools incorporate peacemaking principles and concepts into advanced seminars and specializations, but in a way that builds on the proposals for first year students. Put differently, law schools should introduce alternative dispute resolution processes and peacemaking skills to first year students by implementing the proposals in the first section and subsequently provide these students with the opportunity to take advanced seminars, participate in clinics, and even pursue a specialization in this field during their second and third year. The units they earn during their first year would count both towards graduation and towards the specialization.
Option 1: Enhancing and Implementing Peacemaking Seminars 
Because several law schools already have seminars that address peacemaking and its origins, these schools can enhance these seminars by creating specific unit dedicated to practicing these skills and incorporating these concepts into classroom discussions. For example, a number of law schools offer courses about Federal Indian Law, and thus, these institutions could easily add a Native Peacemaking Component that addresses the ways in which Native Populations use peaceful practices to resolve disputes. Significantly, however, law schools could enhance virtually any advanced seminar—even those that cover bar subjects—to include a peacemaking component. Many law professors are well-positioned to help law students link professional identity concepts to the practice of law, and they can incorporate these practices into the classes they already teach.
 For example, in criminal law, professors recognize that students oftentimes enter the classroom with preconceived notions about the criminal justice system and are only familiar with the “war on crime” model.
 While many students feel that this model is the best way to achieve “justice,” professors can introduce students to a new way of thinking about the criminal justice system by discussing peacemaking and challenge students to think critically about the law and its consequences.

Modeled after the Native Peacemaking clinics at Columbia Law School and the seminars offered at Pepperdine School of Law, these seminars can range from three to four units, and up to six units if there is also a clinical aspect. Additionally, assignments for these seminars could include weekly journals where students reflect upon their personal and professional growth and they should include skills training through role-play simulations. Grading students in these seminars can be Pass/No Pass or a letter grade where journals are worth 35% of students’ grades, participation and attendance is worth 35%, and a final exam or assignment worth 30%. The final exam or assignment could be a client letter, an alternative remedies proposal, an apology based on a hypothetical fact pattern, or an essay.
Given the institutional resistance to structural changes in the law school curriculum, enhancing pre-existing seminars in this way requires minimal effort from the institution and simultaneously provides immense benefits for law students, professors, and eventually the legal profession. 
Option 2: Peaceful Dispute Resolution Specialization 
Law schools can educate and incentivize students to pursue careers in alternative dispute resolution and peacemaking by offering specializations that emphasize non-adversarial lawyering skills and providing successful students with a notation on their transcripts and diplomas. Modeled after various specializations at numerous law schools, this article proposes that a Peaceful Dispute Resolution specialization should require students to complete between twelve and eighteen units of requisite coursework. 

Building on the proposal advocated above, the specialization should require students to complete the prerequisite one-unit peacemaking course, in addition to an introductory seminar called Peacemaking 101. Peacemaking 101 should be a year-long eight unit course and introduce students to the historical origins of peacemaking, including the peacemaking principles and guidelines in Muslim, Jewish, and Catholic religious texts and the various methods utilized in Native American rituals. Additionally, students should become familiar with Restorative Justice practices both in the criminal justice system and in their community. Throughout the course, professors should encourage student-led teaching, networking with peacemaking professionals, inviting guest lecturers to meet with students and discuss careers in this field. Additionally, assignments for this course may include journals, student presentations in class or out in the community at a courthouse mediation center, in addition to drafting documents and contracts common in unbundling and collaborative lawyering relationships. During the second semester, the course should include a clinical component where students participate in mediation simulations, practice collaborative lawyering at courthouses in the community, and learn to perform discrete tasks that are common in unbundling. 

Next, law schools should require students to complete at least three seminars to satisfy the requirements for the specialization. To satisfy this requirement, students should enroll in 3-4 unit seminars that focus on peacemaking concepts and practices, collaborative law, unbundling, and holistic lawyering. To ease the administrative burdens of adding completely new courses, some of these courses may be regular doctrinal courses with peacemaking or anti-dominant doctrine components such as Critical Race Theory, Critical Feminist Theory, Mediation, Introduction to Negotiations, Race Conscious Remedies, Legal Theory Workshops, Law and Philosophy.
Additionally, because legal scholars’ most common critique is that law schools do not emphasize skill-based learning and clinical experience, a Peaceful Dispute Resolution specialization should require students to enroll in at least one Experiential Learning Clinic and complete between three and six units of clinical coursework. These clinics can address substantive legal issues in Family Law, Torts, Contracts, Wills and Trusts, Criminal Law, Administrative Law, Criminal Law, and more, but the professor must be committed to teaching peacemaking skills to students in order to receive credit for the course. Lastly, the Peaceful Dispute Resolution specialization should require students to write a substantial paper under the supervision of a peacemaking professor or as part of a peacemaking seminar, and this paper must discuss the integration of peacemaking principles and concepts in modern legal conflicts. The length of the paper may vary, and it should also be eligible for satisfying the law school’s substantial writing requirement.

Conclusion
As it has been stated throughout this article, law schools are responsible for shaping and preparing future lawyers for the legal profession. Since the 1980s, Alternative Dispute Resolution processes, and peacemaking principles specifically, have been emerging in the legal profession, and law schools must adjust their curriculums accordingly. While many institutions are resistant to making structural changes to the conventional law school curriculum, refusing to make adjustments will leave many students ill-equipped for the non-litigious sectors of law, and it will also leave them misinformed of all the ways they can use their legal degree. Additionally, dismissing the importance of peacemaking concepts will only enhance the adversarial and competitive culture that students complain of much too often. Conventional classroom teaching methods like the Socratic method also forces students into a pedagogical box, divides them into winners and losers, and it prevents classes from engaging critical and rigorous discussions about the law.
Additionally, ADR processes and modern unbundling practices increase access to legal resources that may otherwise be unaffordable or undesirable for low-income or middle class citizens. Thus, refusing to adjust law school curriculums prevents future lawyers from understanding the ways in which they can use their degree to help these groups, and it also cuts off a potential employment opportunity. Thus, it becomes clear that law schools’ resistance and/or refusal to accommodate this shift in the legal profession is detrimental to both students’ education and preparation for practice in addition to the community at large.

Fortunately, some law schools like UCLA, Northwestern, and Pepperdine have made substantial changes and have incorporated peacemaking principles and practices into their curriculum. These institutions have shown that it is not only possible, but also that it is beneficial for both the institutional culture and the students’ educational experiences. Given the immense advantages of incorporating peacemaking concepts into doctrinal classes and creating peacemaking seminars and clinical courses, other law schools would be remiss not to get in line and follow suit. 
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